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The study was made to make comparison on fund management among public and private schools. The study had three main specific objectives; to compare availability of fund, to compare accountability on fund usage and to compare the contribution of fund usage among the public and private secondary schools. The exploratory research design was used with a population estimated to 1356 including parents, employees and board members were used. The sample size of 60 respondents was selected using systematic random sampling for parents and simple random for the rest.   The main tools for data collection were interview and documentary review. The study found that the availability of fund differs between public and private schools. Public secondary schools were funded mostly by the government while the private secondary were funded by the parents or guardians. Likewise there were slight differences on the accountability on fund usage among the selected schools, where the fund was mostly used for school’s infrastructures, stationeries and for private paying for employees’ salaries. There were a lot of contributions for both public and private secondary schools brought by the effective fund management. The study found that there were more seriousness, openness, decisions and creativity on fund management among the private schools compared to public secondary schools. The study concluded that fund available differ categories of schools. Also there were slight differences on the accountability on fund usage and a lot of contributions brought by the effective fund management. The study suggested that fund available should be made timely. There is a need to remove the slight differences on the accountability on fund usage.  Lastly, there is also a need to focus on contributions brought by the effective fund management to increase schools’ development.
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This Chapter introduces the background information to the problem, statement of the problem, purpose of the study, objective of the study, research questions, and significance of the study, delimitation of the study and definition of the key terms. The chapter introduces basic information of this research. 

1.2	Background of the Study
Within the international donor community, primary education has gradually emerged as a priority sector and is seen as central to both poverty reduction and development. Since the end of the last millennium many donors have increasingly focused resources on primary education, withdrawing from secondary education and training sectors. They have put pressure on recipient countries to do likewise through mechanisms such as the Poverty Reduction Strategy Paper (PRSP) process. Tanzania has followed a similar education policy since the late 1960s, and hence provides an historical model for possible longer-term outcomes of such policies. Since Tanzania nearly achieved Universal Primary Education (UPE) in the 1980s, it is now possible to reflect on the benefits of this achievement. This paper considers how the realization of these benefits has been restricted by limiting factors within the education system and in the wider society. It also looks at the potential role of post-basic education in mitigating these limitations (Wedgwood, 2005).

Tanzania’s budget to education sector between 2005 and 2015 was at the average of 18% with some financial years (2006/7 and 2008/9) the percentage reaching 20%. In this way, the Government partly met the agreement of the international community of spending at least 20% of the GDP in education. However, a general view of the budget shows that Tanzania’s budget to education has been fluctuating from time to time. The study has also indicated that although Tanzania has committed itself to achieve EFA target by improving funding of the education sector, there are still many challenges associated with budgeting. One of the main challenges is the persistence of dependence on donor funding which are sometimes unreliable. Another challenge is uneven distribution of the budget among expenditure units; notably recurrent expenditure, development expenditure and other expenditures. In many financial years, many funds go to the recurrent expenditures while a small proportion goes to the development expenditures. As a result, many schools suffer from shortage of infrastructure such as classrooms, toilets and laboratories. Education is one of the six priority sectors for the state budgeting in Tanzania and has been one of the key sectors of the government’s Big Results Now (BRN) initiative. However, previous study reports have revealed that the budget allocation for the education sector has been low. The government has recently introduced free basic education system. Following such new initiatives and the increased demand for education at all levels; it is not yet clear whether the budget allocated for education is sufficient enough to enable the provision of quality education especially at a local level. It is on this basis that TEN/MET and Action Aid Tanzania decided to conduct a study to analyze the education financing trend with a view of linking it with financing at a local level and finally drawing-up advocacy campaigns for intervention (Tanzania Education Network and Action aid-Tanzania , 2017).

There is a need to involve other sources of school funding so as to generate sufficient fund to meet the schools’ budgets. The sources available currently were found to be parents / guardians of students, the government and to some schools there were donations from other sources. These sources seem not to be effective in terms of releasing the required funds to schools (Biro, 2017).

However, since 1990s (after liberalization of education) Tanzania has many private owned secondary schools, in which the parents are supposed to bear all the costs of the education for their children. The government does not put in its hands to support the provision of education in these schools. This results into high school fees in these schools, and as a result these schools seem to be special for certain class in the community (Msoroka, 2010). 

Three primary sources of education finance in Tanzania include private resources of households, domestic government revenue, and external sources from multilateral organizations, bilateral agencies, international nongovernmental organizations, international religious institutions, and individuals. State-provided pre-primary and primary education is tuition free, but Tanzanian households report spending considerable sums to educate their children at pre-primary, primary, and secondary levels, in part because parents who send their children to private schools cover the full cost of education. As well, parents incur other levies and costs to educate their children through the public system. Tanzania’s public spending on the secondary education level in 2009 was among the lowest relative to similarly situated Sub-Saharan African countries (Joshi (​https:​/​​/​elibrary.worldbank.org​/​author​/​Joshi%2C+Arun+R​) and Shyllon (​https:​/​​/​elibrary.worldbank.org​/​author​/​Shyllon%2C+Oyin​) 2015).

This study therefore involved the public and private secondary schools. The comparative investigation was done to assess the effectiveness of fund usage, accountability on fund usage as well as outcomes on the effectiveness of fund management. All of these areas were assessed to compare the two kinds of schools and how the areas given are effectively exercised in a comparative manner. The findings of this study  discovered several solutions on both public and private secondary schools for effective fund management in the future. 

1.3	Statement of the Problem
The fund usage is very important for understanding who manages, who makes decisions, whether fund is used as intended or not, and controlling mechanism. The need for investigating usage of fund is brought by the frequency changes in funding among the public and private schools in Tanzania (Biro, 2017).

After decades of restricting private secondary education, the government of Tanzania embarked on new policies in the mid-1980s to support its expansion. The non-government sector expanded rapidly in response to high excess demand, raising transition rates to secondary education sharply. But the new policies had little impact on student learning or school effectiveness, and were accompanied by widening social inequities and increased competition among schools for teachers and school heads (Sumra, 1999).
This section provides an overview of the main factors involved in providing funds for school education. It finds that while the majority of school funding originates at the central government level, other actors also increasingly contribute to raising funds for school services. Sub-central governments typically complement central school funding from their own revenues while also acting as an intermediary distributing central government funding to schools. In addition, private spending on schools – which may originate from households, employers or communities – has increased considerably in recent years. Finally, international funding also provides an important complement to national sources of school funding in a range of countries (OECD, 2017).

Accountability is one of specific areas to be investigated. This study aims at finding out about incidences of funds misuse and the outcome. There is a need to show comparison on effective usage of funds between public and private secondary schools because schools need to be accountable on funds provided to them from any source and ensure positive results. The study is curious at examining the relation between the funds usage and outcome in both public and private secondary schools. The observation shows that private schools perform much better than public schools, so the study suspects that one of the causes was the nature of funding between them.
Challenges in terms of setting up a school finance committee, implementation of a school financial policy, reporting back on fund-raising activities, adversity on the issue of budgeting as well as various concerns pertaining to school financial management in my school, motivated me to conduct this study. The ultimate need for this study is to investigate whether or not public school principals together with their respective SGBs, particularly in the Johannesburg South primary schools, have effective accountability and transparency in managing their schools’ finances. It is hoped that this will assist in establishing if the selected primary schools experience similar challenges encountered in my school in managing their schools’ finances or not. If not, I would find out what effective financial management strategies they have, in order to overcome our financial challenge. Moreover, this will help to determine if school managers and their respective SGBs receive sufficient training on school financial management or not (Ntesele, 2014).  
1.4 Objectives
This part presents the objectives that governing this work. These objectives include general and specific objectives. 

1.4.1 General Objective
The general purpose of this study was to make a comparison on fund management among Tanzanian public and private secondary schools.

1.4.2	Specific of Objectives
i.	To compare availability of fund among the public and private secondary schools
ii.	To assess accountability on fund usage in public and private secondary schools 
iii.	To compare the contribution of fund usage among the public and private secondary schools 

1.5	 Research Questions
i.	In what ways fund availability can be compared between the public and private secondary schools?
ii.	In what ways accountability on fund usage can be compared among the public and private secondary schools?
iii.	To what extent the contribution of fund usage compared among the public and private secondary schools?

1.6 Significance of the Study
This study intended to find out on the fund management effectiveness among Tanzanian public and private secondary schools using two schools from Dar es Salaam region of which one is private and the other is public school. It is expected that the study findings help the policy decision makers to understand the strength and weakness of the systems of financial management in Tanzanian Public schools in comparative mode with the private schools.  

The study enables MoEVT officials to revise implementation of the current school fund’s policies.   However, the revision will help in overcoming the identified challenges in the area of financial management so as to increase efficiency in implementation of fund management.  

Also, the outcome of this study provides knowledge and information to the community and public at large about the type of information supposed to be given by the school management and the Ministry in the process of implementing secondary school fund management. In addition, the study suggests measures to be taken by the MoEVT to improve the systems of financial management.

1.7 Delimitation of the Study
Geographically, secondary schools in the country are so scattered thus it was difficult to reach all the schools during the research period due to limited resources and time. Due to these factors, the study is delimited to Dar es Salaam region mainly using Barbro Johansson and Tambaza secondary schools. Main concern of the study is the critical examination of financial management effectiveness in both private and public secondary schools particularly; staffing, qualification of employees, composition of board members and others involved in decision making, monitoring, and supervision.

1.8 Limitations of the Study
The research involved different levels of education administration and other stake holders in the selected schools. The study was conducted for five months.  However, due to the limited time from the researcher, the study occupied a lot of time and limit time for other activities. A sample was carefully selected in order to reduce time wastage. There was also involvement of expenses due to transport cost for interview questions, publication for questionnaires and meals. All these costs made research to not be completed on time.  Accessibility also was one of the limitations to the study. The two schools located a bit far from each other in the city and researcher had to travel from one school to another frequently. As well, the sample was obtained through probability sampling hence making a difficult reaching of sampled individuals. 

1.9 Structure of the Dissertation





This area analyses the literature related to this research study. The area composes definition of key words and terms, theoretical review, theoretical relevance, empirical review, literature gap and conceptual framework. It reviews the same literature done on the same problem.

2.2 Definition of Key Words and Terms 
The area gives the meaning of the key words and terms used in this study. The key words and terms are specifically obtained from the general and specific objectives and the others related to this study. 

2.2.1 Financial management 
Financial Management means planning, organizing, directing and controlling the financial activities such as procurement and utilization of funds of the enterprise. It means applying general management principles to financial resources of the enterprise.  Involve two elements / scopes investment decisions which includes investment in fixed assets (called as capital budgeting) and investment in current assets are also a part of investment decisions called as working capital decisions. It involve also financial decisions related to the raising of finance from various resources which will depend upon decision on type of source, period of financing, cost of financing and the returns thereby (Juneja, 2015).


2.2.2 A Public School
The phrase ‘‘public school’’ tends to evoke too little passion or too much. In everyday use, it has a bland and bureaucratic meaning. It refers simply to a school that is funded by tax dollars, overseen by elected officials, operating with open admissions within its district, and so on. However, when we sense that public schooling is under siege, in debates over vouchers for example, we may become less nominalistic and more idealistic. The trouble is that when we rush to the defense of the public schools, we are immediately overtaken by pieties: the public schools ensure an educated electorate; safeguard against the balkanization of the republic into class, racial, and religious groups; guarantee economic opportunity to those whose families are not well off and well connected (Abowitz, 2011).


2.2.3 Effective Fund Management
Management of business funds should ideally capitalize on equity capital, in spite of it being the most expensive source of funds. Effective management of finances involves calculation of risk, cost and control and maintaining the cost of funds at minimum. This is done with the intent of establishing a proper balance between the involved risk and optimized control. Financial management cannot be addressed without first designing a strategy to ensure the proper utilization of funds. This helps to evade situations in which the funds remain idle or lack of profitable utilization of funds in hand. When availing of funds for the business it is important to understand the involved cost and risk factors. Wastage of funds will only result in the business short and long-term objectives not being met and ultimately -loss! The funds existent within the business should be critically reviewed from time to time and employed properly and profitably (Shilpa and Rakesh, 2013).
2.2.4 A Private School 
It is important to note that with any definition of private school, boundaries remain blurred. For example, ‘private’ schools may be partially funded and regulated by the state; even those that operate most independently of the state still interact with governments –whether to achieve registration, get teaching materials, follow a national curriculum or examination system, or just to avoid scrutiny. On the few occasions where blurred boundaries were apparent in studies to be reviewed, the above working definition was used pragmatically to decide whether they should be included in the review. In most of the literature reviewed, however, private schools were explicitly referred to as such. Less accessible in the literature was information on the extent of fees charged by private schools or whether profits were made. Therefore we are not always able to talk about ‘low-fee’ private schools or ‘for-profit’ private schools with certainty. However, it is clear that the studies included in the review were focusing on non-elite private schools (Rose, 2014).

2.2.5 Accounting System Defined
A school’s accounting system includes those procedures that deal with the organization and controls necessary to identify and record transactions in a school’s journals and ledgers, while systematically providing for the supporting documentation for all journal entries. The accounting system is a subset of the school’s larger system of financial management (FSA BB, 2013).

2.2.6 Accountability 
The notion of accountability is an amorphous concept that is difficult to define in precise terms. However, broadly speaking, accountability exists when there is a relationship where an individual or body, and the performance of tasks or functions by that individual or body, are subject to another’s oversight, direction or request that they provide information or justification for their actions. Therefore, the concept of accountability involves two distinct stages: answerability and enforcement. Answerability refers to the obligation of the government, its agencies and public officials to provide information about their decisions and actions and to justify them to the public and those institutions of accountability tasked and civil society seek to enforce standards of good performance on officials (O’Brien and Stapenhurst, 2008).

2.3 Theoretical Review 
This area analyses the theory related or governing this study. The study was conducted based on agency theory to reach its conclusions. 

2.3.1 Agency Theory
Agency theory suggests that the firm can be viewed as a nexus of contracts (loosely defined) between resource holders. An agency relationship arises whenever one or more individuals, called principals, hire one or more other individuals, called agents, to perform some service and then delegate decision-making authority to the agents. The primary agency relationships in business are those: (1) between stockholders and managers and (2) between debt-holders and stockholders. These relationships are not necessarily harmonious; indeed, agency theory is concerned with so-called agency conflicts, or conflicts of interest between agents and principals. This has implications for, among other things, corporate governance and business ethics (Course Hero, 2017). 

When agency occurs it also tends to give rise to agency costs, which are expenses incurred in order to sustain an effective agency relationship (e.g., offering management performance bonuses to encourage managers to act in the shareholders' interests i.e., SWM). Accordingly, agency theory has emerged as a dominant model in the financial economics literature, and is widely discussed in business ethics texts (Cheriyan (​http:​/​​/​www.blogger.com​/​profile​/​04471841611927376758​), 2015).

Agency theory addresses disputes that arise primarily in two key areas: A difference in goals or a difference in risk aversion. For example, company executives may decide to expand a business into new markets. This will sacrifice the short-term profitability of the company in the expectation of growth and higher earnings in the future. However, shareholders may place a priority on short-term capital growth and oppose the company decision. Another central issue often addressed by agency theory involves incompatible levels of risk tolerance between a principal and an agent. For example, shareholders in a bank may object that management has set the bar too low on loan approvals, thus taking on too great a risk of defaults (Kopp, 2019).

2.4 Theory Relevance
 The main objective of this study is to make comparative assessment on the financial management among Tanzanian public and private secondary schools. The agency theory is relevant to the study due to the fact that both public and private secondary schools have parents, owners and employees who have the aim of success based on the results of the students and development of schools as organizations.  Employees, both managing and other staffs, have to be assigned obligations by the owners. On the other hand the parents / guardians have their expectations form the sampled school’s managements. To reach these agency expectations based on outcomes, the main issue to be well controlled is the finance of the school.

2.5 Empirical Review
Kivenule (2015) did study on the causes of school performance difference between public and private secondary schools in Tanzania. Three research objectives were addressed namely: to assess the reasons for private secondary schools to outperform public secondary schools; to compare the resources available in public schools and private schools; and compare the teachers’ motivation in public schools and private schools in Kinondoni Municipal Council. A case study design was used. The target population included 50 secondary school students, 50 teachers, five heads of schools, one District Secondary Education Officer, and 50 parents. Data were gathered from the questionnaire, observation, interview schedule, and documentary review. Qualitative data analysis method was used for analyzing the data collected. The major findings revealed that about 40 (80%) teachers and parents shows that private schools perform better than public secondary schools due to their recruitment of competent teachers, good pay for their teachers, making availability of teaching and learning resources, good set control system of school management team(SMT) and good students enrollment system. Also the finding indicate that the level of school managers involvement in decision making about the school issues is high in private secondary schools, 45 (90%) teachers agreed that private schools have committed teachers, financial capability, good and competent school managers, and active inspectorate personnel. Moreover, the findings revealed that the most incentives used by 5 (100%) heads of schools to enhance private secondary school teachers’ classroom performances were delegation of duties. The study suggested that there was a need to make sure that the gap developed between these private and public secondary schools is removed or reduced. Hence, it is high time for the government to make sure that public secondary schools are provided with all resources as required same to private schools.
The study did a lot on showing the differences in performance among private and public schools. It shows the stakeholders and policy makers to put more efforts in promoting the public schools in terms of performances. The study though, did not take much consideration on fund management among the two school categories. The study also gave little conclusions on the fund management as would affect the performance too. This study intended to cover these un covered areas. 

Biro in 2017 did a study to assess effectiveness of financial management in Tanzanian government secondary schools. The case study design was used whereby systematic sampling was applied to select a sample of about 150 respondents. Both primary and secondary data were obtained from which the data were analyzed and presented in various ways. On determining if management teams were sufficiently trained to manage the government schools’ fund, it was found that school finance dealers had been averagely trained. The study underscored importance of obtaining the dealers basing on financial qualifications. However, the findings showed that the trainings were not done on time. On the issue of financial controls, the study found that most of the funds were not well managed. The weakness was found on the openness of the fund usage as well the distribution of the fund according to the planned cost canters. The study showed doubt about the ways funds were managed in the government secondary schools. With reference to assessment of the nature of budget implementation, the study found that the fund collected was not enough to meet the requirements of the Schools. Further, it showed that the funds did not reach the schools in time. On the issue of funding policy for the schools, the study found it to be ineffective and unstable. The study suggests further studies need to be done on the consequences of the ineffective public schools funding policies toward the academic performance and the need to access opportunities for strategic investors so as to allow cash creation among the public secondary schools in future.
The study made a lot on exposing the effectiveness of financial management in Tanzanian government secondary schools. It showed how the financial processes should be done so as to have a meaningful management. On the other hand the study ignored the comparison between the public and private on the financial management. This study on the other hand, focused on these gape so as to include the fund management among the two categories as well making the comparisons. 


Sumra in 1999 did study assessing the expansion of private secondary education with experience and prospects in Tanzania. The study pointed out that after decades of restricting private secondary education, the government of Tanzania embarked on new policies in the mid-1980s to support its expansion. The non-government sector expanded rapidly in response to high excess demand, raising transition rates to secondary education sharply. But the new policies had little impact on student learning or school effectiveness, and were accompanied by widening social inequities and increased competition among schools for teachers and school heads. The findings suggest a possible need to refine the government's policies, for example, through selective subsidies to low-income students, and to schools that offer high-value added education. A fundamental problem faced by all secondary schools, whether government or non-government, is that most students enter Form 1 without a strong foundation for subsequent learning, as evidenced by relatively low scores on the primary school leaving examinations even among the best students who enter sought after places in government schools. Thus, beyond the interventions within secondary education, policies to upgrade learning at the primary level also warrant attention in any strategy to strengthen secondary education.
The study made a lot valuable findings on the expansion of private secondary education with experience and prospects in Tanzania. It enabled the government and other private educational stakeholders see the strength and weaknesses of this expansion. The study took a little consideration on fund management of the private schools. There was more concentration on private schools and not the other side of the coins. This study was done to fill these gaps and make more on the significance fund management among the two categories of schools.
A study was assessing public and private schools how management and funding relate to their Socio-economic Profile. This publication features data on 65 countries and economies, including all 34 OECD countries (indicated in black in the tables and figures) and 31 partner countries and economies (indicated in blue in the tables and figures), which implemented the PISA assessment in 2009. The statistical data for Israel are supplied by and under the responsibility of the relevant Israeli authorities. The use of such data by the OECD is without prejudice to the status of the Golan Heights, East Jerusalem and Israel Settlements in the West Bank under the terms of international law. An OECD average was calculated for most indicators presented in this report. The OECD average corresponds to the arithmetic mean of the respective country estimates. Readers should therefore, keep in mind that the term “OECD average” refers to the OECD countries included in the respective comparisons. Because of rounding, some figures in tables may not exactly add up to the totals. Totals, differences and averages are always calculated on the basis of exact numbers and are rounded only after calculation. All standard errors in this publication have been rounded to one or two decimal places. Where the value 0.00 was shown, this does not imply that the standard error is zero, but that it is smaller than 0.005. The report uses “15-year-olds” as shorthand for the Pisa target population. Pisa covers students who are aged between 15 years 3 months and 16 years 2 months at the time of assessment and who have completed at least 6 years of formal schooling, regardless of the type of institution in which they are enrolled and of whether they are in full-time or part-time education, of whether they attend academic or vocational programmes, and of whether they attend public or private schools or foreign schools within the country.  The principals of the schools in which students were assessed provided information on their schools’ characteristics by completing a school questionnaire. Where responses from school principals are presented in this publication, they are weighted so that they are proportionate to the number of 15-year-olds enrolled in the school. This volume discusses only statistically significant differences or changes. These are denoted in darker colours in figures and in bold font in tables (OECD 2012).
This study made and important findings about public and private schools on how management and relate to their socio-economic profile. The study exposed a lot the importance and weaknesses among the two categories of school. The study only did not focus mainly on making comparisons. This study too, focused on funding and not school funding. 
Another relevant study was done by Seabra in 2012 assessing public and private school management systems making a comparative analysis in Portugal.  The study pointed out that Portuguese educational system has counted, for many years, with the co-existence of both public and private schools. In fact, the country’s growth and development led, in the past, to an increasing demand for free of charge public education that could only be matched through the creation of “publicly-subsidized and privately owned and managed schools”. Still, the demographic evolution of Portugal recently generated a decrease on the demand for public educational services. This situation has raised doubts about the true contribution of this type of school for the public education system. This paper aims at answering this question by isolating the impact of different property and management schemes on the performance of students, resorting to cross-section data on 9th grade students from 2010. The results corroborate the well known result on the relevance of the family socio-economic background for students’ performance, but also sustain the existence of a significant positive impact of private ownership and management schemes on the overall performance of students. These results suggest that there might be gains associated with the expansion of such schemes within the public education system. 
The study exposed a lot of information on public and private school management systems making a comparative analysis in Portugal. The similarities made used the study done in Portugal and not in Tanzania. The two countries have difference in education system as well funding budgets. 
Yunas in 2014 did the relevant study assessing financial management for improving efficiency of schools focusing on issues and concerns. The study point out that financial management in education is the most vital realm, the effective dealing of which ensures the promotion of education quality achieved by the provision of resources. Educational expenditures are considered as investment, which forms one of the tangible inputs. Proper ratio of expenditures can be maintained by keeping a balance between spending on teachers and instructional processes as well as expenditures on management and pupils. Effective supervision of these ensure control over both overspending and money lapsing. More than 50% of total education expenditure was allocated to staff salaries. In developing countries even more than 80% are spent on staff salaries and in Pakistan it is more than 96%. Spending high proportion on salaries will stop hiring additional teachers and provision of facilities, which will have negative impact on internal efficiency. Developed countries spent approximately12-16% of their GDP on education as compared to less-developed countries, which was 6-7%. School efficiency is affected by principals’ financial management skills to receive, allocate and control financial resources. The efficient and timely utilization of such resources will require the principal to be knowledgeable about such skills, which are significant in trend-setting schools. The estimation and execution of fiscal resources are dependent on effective management of resources, which promote internal efficiency of schools.
The study gave valuable information about financial management for improving efficiency of schools focusing on issues and concerns. The study  not take much time assessing fund management in public and private schools. 
2.6 General Research Gap
This area analyses the gap of the literature done on chapter two. It gives more insight on what they have not covered so as this study covers it. There were about two main areas indeed not well covered by the literatures. Most of the studies cover areas which are away from Tanzanian and specifically outside Africa. This raises the need to have this study to investigate Tanzanian secondary schools.







The chapter explains the general methodology and the area of study that was used for data collection during the research.  The researcher tried to give a comprehensive view to those thoughts and conditions, which are necessary for result presentation of the study to be conducted.  The study data were collected through interviews and documentary review.

3.2 Study Area
This study was conducted in Dar es Salaam region in Tanzania. The region was chosen due to the fact that is one of the regions in Tanzania with many secondary schools estimated to be 253 for both two cases, both public and private. The other reason for choosing this region is nature of population and sample of the study having the same characteristics like other secondary schools in a country. The study also chose only two schools due to the facts that all schools depending on each category share the same characteristics as a homogenous characterized population and so the two schools had the best representation and were selected randomly from each category. 

3.3 Research Design
Qualitative, or non experimental, is characterized by observation and recording outcomes without manipulation. In comparative research, data are collected primarily by observation, and the goal is to determine similarities and differences that are related to the particular situation or environment of the two groups. These similarities and differences are identified through qualitative observation methods. Additionally, some researchers have favored designing comparative studies around a variety of case studies in which individuals are observed and behaviors are recorded. The results of each case are then compared across people groups (Richard, 2018).
While there might be various useful strategies for increasing one’s cases within the terrain of medium-N design we suggest here a particular technique that we label ‘compound research design’.3 It is based on systematic combinations of any two out of the four common comparative approaches employed in the study of regulation (and public policy in general) in a way that at least doubles the original number of cases. Indeed, it is often possible to identify some combinations of some of the four research approaches isolated here. Yet only rarely are combinations of cases selected meticulously. A more formal and structured process of case-selection in comparative research designs may well support the goal of increasing the number of cases in one’s research while maintaining most of the advantages of case-oriented analysis (Levi-Faur, 2003). 
This study was conducted based on comparative research design from which two categories of a public and private school were used. The two school were used to test the fund management among the public and private secondary school in Tanzania.  


3.4 Population of the Study
The target groups involved selected employees, parents and board members of the two secondary schools making the total of 1356 respondents.  From these subgroups, the sample of 60 respondents was selected as it is shown on Table 4.1 including each category of population from each school. 

3.5 Sampling
Sampling involves the whole process of selecting investigation or examining the representatives of an entire population. This part involves the sample frame, sampling procedures and sample size.

3.5.1 Sampling Frame
 The population of this study based on two selected schools one being public and another one being private secondary school found in Dar es Salaam. The population of the study was estimated to be 1356 respondents. This study selected a sample of 60 respondents involving employees, parents and board members from two selected schools.

3.5.2 Sampling Procedures
A sampling procedure involved in this research is systematic random sampling. This implies that every possible combination of cases has an equal chance of being included in the sample (Singleton et al, 1993). For the case of parent respondents, systematic sampling procedure was used as the method of sample selection basing on an interval of 40 from a given list of both two schools. This was done by selecting one respondent after another on ce the quickest and precisely way was systematic sampling procedure. Using an excel spreadsheet in a computer at a specified interval, until the sample size required is met.  For the rest of the two groups of respondents including employees and board members, the simple random sampling was used to select the sample from each of the two schools. 
 
3.5.3 Sample Size













Source: Research Data, 2019

3.6 Data Collection
This area analyses the types of data collected and methods used on data collection which are primary and secondary data. The data for this study was obtained from both primary and secondary sources. The primary data were obtained from the field using interview while secondary data were obtained from already published documents related to the studied problem.

3.6.1 Interview Survey
The interview was the main tool for data collection. Semi- structured interview was conducted to parents, employees and board members of two sampled schools. The interview was conducted through face discussion with selected respondents. Through interviews, respondents were asked questions on the effectiveness of fund usage between the public and private secondary schools.
3.6.2 Documentary Review
The study used the relevant documents to give more evince on the findings for each objective. The method entails collecting data from carefully written official school records and documents of the selected schools. This includes students’ attendance list, black books, academic result files, class meetings files, and students’ roll call files. The information collected through document review enables the researcher to cross-check the consistency of the information collected through questionnaires and interviews (Borg & Gall, 1993). 

3.7 Pilot Test
The pilot test was conducted so as to assess data collection plans with respect to both the content of data and procedures to be followed. According to de Vaus (1993) and Yin (1994), it is wise to assess reliability and validity of indicators before carrying out the actual study. A pilot study was conducted in the study area by administering the questions to a similar but smaller sample of about 10 respondents including 2 employees, 2 board members and 6 parents were used for the purpose of testing the validity of the results in the actual study.
3.8 Data Processing and Analysis




3.9 Validity of the Study
Validity encompasses the entire experimental concept and establishes whether the results obtained meet all of the requirements of the scientific research method. Qualitative research is based on the fact that validity is a matter of trustworthiness, utility, and dependability (Zohrabi, 2013). Validity of research is an extent at which requirements of scientific research method have been followed during the process of generating research findings. It is a compulsory requirement for all types of studies (Oliver, 2010). The essence was to strengthen the structures interview questions.   This study collected prior data on the same area. The data collected were compared with the final findings of the study so as to test the validity and the findings revealed. 
CHAPTER FOUR
FINDINGS, ANALYSIS AND INTERPRETATION
4.1 Overview
This chapter presents the findings of the research, analysis and interpretation of the findings.  The findings are analyzed in relation to the objectives of the study and the literatures reviewed earlier.  

4.2 Demographic Characteristics  of the Respondents 
Of the total of 60 respondents interviewed, majority of the respondents about 31 were the females reaching 50.7% and the rest 29 respondents about 49.3% were the male. The two schools are girls’ secondary schools hence attended mostly by females. The number of males was at least increased by the number of parent respondents who appeared to dominate the gender of parent respondents. 
Table 4.1 Sex of Respondents




Source: Field Data (2019)
The study tested the age of respondents. About 17 respondents aged below 30 years old were represented as 29% of the total study respondents. It was also found that about 38 of respondents with 64% were between 31 to 50 years old respondents. This was the most represented category among the respondents who were interviewed. The 7 respondents aged about 51 years and above were represented in this study as few as 07% of the total study respondents. 
Table 5.2 Age of Respondents 





Source: Field Data (2019)
About 30 of the total respondents’ with 50.0% had reached the secondary school education. About 13 respondents had reached degree education level represented as 21.3%.  This category involved teachers and other schools’ employees, some parents and board members.  There were only 2 respondents who reached diploma level of education with 4.0% of the entire study respondents. This group involved teachers and some parents too. The last category had 8 respondents with standard seven educations and this group comprised some of the parents. 
Table 5.3 Education Level of Respondents 







Source: Field Data (2019)


4.3 Specific Findings 
4.3.1 Level of Effectiveness on Fund Usage
The study investigated the school funding sources for both public and private secondary schools. For public secondary schools there were two categories; the Ordinary level from form one to form four.  The ordinary level is almost funded by the government through free education and the funding start at primary school level. The second stage of secondary school is the advanced level which starts from form five to six. This is partially funded by the parents or guardian of the students that contribute 70,000/ per annum. The documentary review also indicates the same findings. 

It becomes very important to substantiate the categories of secondary schools which exist in Tanzania because the main aim of this study touches some of these categories. There are mainly two categories of secondary schools in Tanzania which are public schools and private owned secondary schools.   All these categories are responsible for providing secondary education both at the ordinary and advanced level. The public school category is divided into two where there is government owned schools and community owned schools. Government owned schools in Tanzania are also recognized as traditional national secondary schools which are full managed and funded by government.

Most of these schools were nationalized from missionaries and colonial masters. On the other hand community schools are also termed as public schools but they are differentiated from the former in terms of community involvement. Community schools are created and constructed by the local communities but they also receive fund from government. Most of community schools in Tanzania are new as they were built from the result decentralization policy which emphasized on community participation in education issues (Christina, 2015). Although external funding has decreased in recent years, a significant proportion of funding is still sourced from donor contributions. In 2014 external aid amounted to over 46 percent of the government’s education budget. In 2016, upon announcing the rollout of free lower-secondary education, the government allocated Tanzanian Shillings (TZS) 4.77 trillion (US$2.1 billion) for its education sector, equivalent to over 22 percent of the national budget. To cover additional expenses incurred with the rollout of free secondary education in the 2016–2017 financial year, the government allocated an additional TZS 137 billion ($62 million), sourced from cost-cutting measures and savings within government ministries (Human Rights Watch, 2017).

Primary sources of education finance in Tanzania include private resources of households, domestic government revenue and external sources from multilateral organizations as well as bilateral agencies, non-governmental organizations, international religious institutions and individuals. State-provided pre-primary and primary education is tuition free but Tanzanian households report spending considerable sums to educate their children at pre-primary, primary, and secondary levels, in part because parents who send their children to private schools cover the full cost of education and because parents incur other levies and costs to educate their children through the public system. Tanzania’s public spending on the secondary education level in 2009 was among the lowest relative to similarly situated Sub-Saharan African countries (Joshi and Shyllon, 2015}. Parents are responsible for taking care of their children’s education expenses. They are enforced to have adequate sources and resources of funds to sponsor their children not only to cover education expenses but also making provision of basic needs to their families.  Parents with low income in the study area have an impact of failing to pay school fees, buying school uniforms and other scholastic requirements needed for students and eventually causing students to become truants, a factor that also links to poor academic performance (David, 2014).  

For the case of private secondary schools, the main sources of fund are the parents and some donations to some extent. Both interviewed respondents exposed that the payments for private schools were none fixed and depended on a school management decisions to plan for. According to the respondents, some school fees structures are much high to more than 7,000,000/ per annum compared to advanced level of the government school category.  This also proved by the findings from the documentary review shown below. One of the parent responded: 
“There are lots of payments in most of the private schools. The owners simply decide on school fees. As parents we paid because we need our children to have good education anyway.  There was a time the fee was increased from 3,000,000/ to 4,500,000/”.

Private secondary schools are those full owned by private entities being individuals, groups or organizations. They are distinguished from the public secondary schools due to its dependence of schools fees for its running. So this fact makes private secondary schools to be expensive and affordable for only advantaged children. Private secondary schools enjoy much autonomy on making decision for development of schools than their counterparts which have to depend on government decision most of time (Christina, (2015). The study found some indirectly contribution of the parents or students care takers in public secondary schools. Transports, uniforms, stationeries and other student basic requirements otherwise as it was pointed out in Ordinary level the funding is done by the government itself. 

The majority of the respondents from public secondary school pointed out that the funds for both categories of Ordinary and Advanced levels were not enough to meet the maximum school budgets. On the case of private secondary schools the majority of respondents to some extent were satisfied with sources of funds and they pointed out that the funds were rising periodically depending on schools’ need. The students provided requirements among the private secondary schools differ from one school to another. 

In order to check about transparency of the fund usage among the public and private secondary schools, the study questioned on the level of accessibility to finding sources among the stakeholders. For the case of public schools,   stakeholders had no access on the Ordinary level funding sources due to the fact that the source is the government itself through free education that starts at primary to ordinary level of secondary school stage. On the other hand, the parents of the Advanced level stage, contribute a part of it by paying the minor school fees though these parents have also no access to the school funds.  They simply contribute and leave the school authority to implement.

For the case of private schools it was found that compared to public schools, to some extent the parents have somehow access to the school fund. For example at Barbro Johansson there is a parent representatives committee known as PTA (Parent and Teachers Association) apart from those represented in a school board.  As it was discussed before, the private secondary schools’ funds are in total control of the schools’ owners hence the access of the fund in large extent is on the control of the school owners. Most of them give report of fund usage as in annual report which involves parent/guardians, teachers and students’ meeting. In this meeting the schools give reports including academics, maintenances and other issues conducted by the school in a year.  Thus, it can be said that both public and private secondary schools funds are not highly accessed by the stakeholder.
The findings of this variable were proved by the similar findings from the documentary review shown below. Economic resources include funds, working capital and equipment’s. Community members should have access to economic resource and they should be on the position to decide in terms of allocating these resources in development activities. In most of the developing countries lack of enough financial resources have been big challenges which affect school governance activities. On this study; school boards are empowered when they have access and autonomy over this resource. One among identified factors of community participation is to help government from resource constraints so this led to the big questions as to whether the community will have enough resource and power to manage service delivery such as education (Okitsu, 2012).  

Both public and private secondary schools were found not to be satisfied with the available funds. They both pointed out that some school projects may not be accomplished due to inefficiency of the available funding budget. According to the United Nations Children’s Fund’s (UNICEF) analysis, the government will need to progressively increase its budget allocation to secondary education to adequately fund it.  According to the Policy Forum, a national network of organizations working on budget transparency, the government should allocate an additional TZS 852 billion ($387 million) annually to ensure it covers the full cost of free secondary education in line with a projected increase in students, adequate number of teachers, and infrastructure. 

This additional funding would cover the costs of educational delivery without payment of fees or parental contributions, allocation of the budget for inspection, and increase the development of [non-recurrent expenses] budget (Human Rights Watch, 2017). The study also investigated on how long the school funds reach the school for budgeting purposes. For the case of public schools, the funds reach the school earlier though not frequently due to some procedural in payments. In comparison with the private secondary schools, the funding sources depend on school fees from parents and somehow donations hence budgeting also depend on how timely the money is paid from the mention sources.

One of the reasons of lacking enough funds in the two cases can be explained by decrease in budget allocated to education sector in recent years. The review of government budget of 2011\2012 shows that there is declining in government budget on the education sector where by in the financial year 2008\09 the budget was 344 billion shillings which is about 198, 832 thousand US dollars. In 2011\12 however, the budget was 238 billion which is about 137,564 thousand US dollars . This shows the decline in education budget by 61,288 thousand US dollars. It should also be noted that in the same years where education budget was declining there were also an increase in number of secondary schools due to implementation of a strategy of having at least one secondary school in each ward (Hakielimu, 2013).

The study also wanted to find out who is enforcing timely availability of fund at school. On the case of public secondary school, the school administrations make sure that the government provides money and other needed budgeted issues. For private secondary schools, things were found to be different. The school administrations under the directions of the school owners enforce the collection of money from the school sources, of which the main one is the school fees from the parents. In doing so, they implement several measures including sending back home students who have not paid school fees. Sometimes those who are not paid fees are not to be allowed in school during school opening days after holidays until they pay the money. 

NETF's money tends to be allocated automatically and even though this 'automatism' provides comfort to the schools, it does not guarantee quality, address priority issues, or ensure there is a coherent overall school programme. This also leads to a situation where if the number of applicants is large and the available funds are small everyone is under-funded, and the quality of all schools suffers as a consequence. It has not been realized that there is more to be done than there are resources available (Galabawa, 1995). It was found that there were no excess budget for both public and private schools. The budget is completely fitting the requirements and sometimes not enough from which some issues are left for next budget season. This was common in case of public schools compared to private schools. 

There has been little change in the composition of the education budget allocated to LGAs and it has remained close to 70 per cent. Similarly, the recurrent budget remains a stable share of local councils’ expenditure at 94 per cent to 96 per cent, in years 2015-2018. Since the introduction of fee free basic education, schools have received per student capitation grants: TSh10, 000 for each primary school student and TSh 25,000 for each secondary school student. Unfortunately, lack of appropriate documentation and monitoring means that allocation is not based on actual numbers and the use of funding is poorly monitored. In the past, LGA had reallocated funds between sectors where they deemed appropriate, weakening central government policy control. Since 2016 however, this problem has been addressed with a change of disbursement method, where the central government disburses funding directly to schools (UNICEF, 2018).

The study tested if there was a professional accountant and financial department and the results were found that there were accountants in most of the public secondary schools. However, some were not professional simply appointed teachers with commercial knowledge to do the work.  As well, private secondary schools have accountants same as public schools. However, privates secondary schools, were found to have professional accountants.  The Head of School as Authorization Officer is responsible for ensuring that the preparation of the payment voucher is in order. The schools obtain all accounting documents from the Sub-Treasury. All payments are made by cheque. Payments in respect of supply expenses shall be supported with the following A copy of the Purchase Order which accompanies the supplier’s invoice. 

The Authorized Officer or a delegated appointee checks those documents for accuracy before a payment voucher is written. The school Accountant writes a payment voucher and takes it to the Authorized Officer for signature, after a cheque is issued. The school accountant maintains a cash book recording all the payments made.  The School Accountant maintains a register for recording all cheques that are issued to payees.  The cheque is handed over to the supplier accompanied with a copy of the payment voucher. Before the cheque is issued to a payee the paying officer stamps the payment voucher and all supporting documents with a 'PAID" stamp and fill the number and date of the cheque on the relevant panels. 

The School Accountant keeps all cheques in monthly batches and all payment documents are kept in safe custody and may not be destroyed without the approval of the ACGEN and CAG.  The Head of School is allowed to maintain a standing imprest for meeting sundry expenses at school and shall be required to keep receipts for all purchases made. The receipts are used to replenish the standing imprest when the balance is nearing zero.  The standing imprest must be fully retired at the end of the financial year (BEDC, 2005)

4.3.2	A Comparison on the Level of Accountability on Fund Usage 
The study assessed if there were incidences reported to higher authorities for people who misuse the school funds. The findings show that there was no misuse reported to authority for both public and private secondary schools. The study also assessed if there was a reported case of resignations from work for those who misuse funds, the respondents for both private and public, didn’t show any sign of reported resigning of employees who misused the school funds in recent years. They pointed out that the fund management is well managed in recent years for public secondary schools. On the case of private secondary schools, they pointed out that the misused likely to happen and solved by the secondary school owners quietly.

Either on variable the study inquired if there were the extent those who misuse fund were asked to shift to other working stations, there were no directly evidence to prove that. The respondents pointed out that shifting of employees that they have been experienced is the same as normal employee job transfer since the government have many secondary schools compared to private owned secondary schools. Nevertheless, the privately owned secondary schools in Tanzania have a system of renewing employees’ contracts This system is likely used to remove the employees from work as it was experienced at Barbro Johansson whereby the employees’ contracts are renewed after two years and the employee who doesn’t perform well does not get his/her contract renewed.

With regard to the question of expelling from their jobs those who misuse funds, the majority of the respondents’ responses from both public and private schools did not differ much. For the public secondary schools, the respondents generally pointed out that there were some steps legally to be followed as directed by the policies and regulations governing public servants. In case of private secondary schools, the owners were found to have power depending on how the contract is written and on the agreements between the parties. The power to terminate an employee from their job in such incidence will depend on how it was evidenced by the school managing authorities. The respondents also pointed out that some other measures were likely to be taken such as warnings and paying back of the money. One of the respondents pointed out; 
“With this government, the misuse of fund is not common. In the previous time, people misused the money with no or minimal actions against them.”

4.3.3 A Comparison on Organization Performance Level 
Both respondents of the public and private secondary schools while responding on the variable investigated if there were contributions of fund management towards stimulating students’ performance; the majority accepted. The usage of funds mostly was found to be commonly on school’s infrastructures, stationeries as well as human resources.   They pointed out that the school fund management if well implemented stimulates the academic achievements of the learners. The funds of the public secondary schools were commonly for fixed salaries and other formally arranged payments to teachers and buying of school direct and indirect academically based materials. For the case of the privately owned schools the cash is used the same as it was pointed out on the case of public secondary schools. The main difference was on who decide the fund’s usage on the issues influencing the achievements of learners. In private schools the owners spend mostly on direct academic influential issues including on teaching staffs and stationeries.  

It was established that school managers used various strategies to improve students’ academic performance. The strategies included: inconsistent monitoring of instructional processes and student assessment; subsidizing Government funding through free day secondary education using income generating activities; and uncoordinated guidance and counseling programmes. Despite these efforts, the expected improved students’ academic performance was not realized largely due  to the fact that most school managers had not undergone management skill training. Hence, since managers who are conversant with management practices would be more worthwhile partners of the government of  Kenya in the implementation of policy, it was recommended that school managers should  undergo intensive  leadership training on all aspects of school management for enhanced students’ academic performance to be realized (Orodho and Nzoka, 2014)

Once more on private schools, the investigated respondents showed that the funds are given in forms of gifts and presents to both teachers and students as a part of making academic motivations. This kind of motivation was said not to be common among all of private schools though mostly the motivation is made to teachers whose students perform better as well as students based on final assessments of ordinary and advanced levels of the NECTA (National Examination of Tanzania). 

This study recommends that  the government should increase number of teachers;  provide  teaching  and  learning  materials such  as  textbooks,  laboratories, classrooms, provide lunch to students  who live far away from schools; introduce bonus  schemes for teachers serving in difficult  environment so as to facilitate them work for  longer hours. Other education stakeholders such as parents, NGOs and local communities in collaboration with the government should build hostels and dormitories in areas close to secondary schools for retention of students. People in Tanzania society should have positive perceptions on community built secondary schools so as to eliminate some problems like decreased enrollment of pupils, thus increasing access to education and reduce number of street children in the society (Kaguo, 2011).

On the question whether the school funds management make the developments of schools’ infrastructure, the study found that there was a big difference between the two school categories. The infrastructures of the public schools were found to depend on the money allocated by the government authority concerned. The infrastructures to be constructed or rehabilitated are to be planned by the schools’ administration and sent to the governing body concerned for the implementation and not directly related to the funds contributed by the parents. In case of community schools (Kata secondary schools), it was found that in some cases students’ parents were involved in the maintenances or construction activities.  So there is limited investment on the public school infrastructures.


The laboratories mentioned were merely selected science rooms; they were not standard science laboratories. The selected science rooms in the study area observed at Mpui and Matai secondary schools in which some science practices were conducted in these rooms. These rooms were too small to accommodate a big number of students for practical works. Physics, Chemistry and Biology laboratory materials and equipment were kept in the same room which had neither enough space for accommodating large numbers of students nor store and preparation rooms. Also they are not installed with water and gas system infrastructure. At Mzindakaya secondary schools, two science laboratories were at construction stages (David, 2014).

On the case of private secondary schools, it was found that the money obtained from the school fees were used for development of schools’ infrastructures for both direct and indirect academic based. The schools plan their infrastructures based on the contributions from the fund obtained from the fees and other contributions as it was found at Barbro Johansson. Parents and guardians of the given school students may also contribute to some school infrastructure as a part of their school sponsorship. It was found that at Barbro Johansson there were some infrastructures contributed by the parents or guardians through their association known as PTA. 

In some cases, it was found that not all infrastructures have been developed though being much better than those of public secondary schools. The study further investigated the causes for this and found that the causes were limited budget and small amount of fees paid due to government fees control among the private schools. The above quotation is giving a good example of how political interference  has affected payment of school fees,  this also affects other school board activities like that of making sure that school infrastructure are well developed or employment of more teachers. So, the shortage of funds caused by this political interference is a barrier to these achievements. 

Responding to the question as to why political leaders may interfere negatively to the board decisions, it was learned that politicians basically intend to fulfill their political interests like preparing a conducive environment for the community to vote for them again. But also one of the board members identified this as ignorance on the part of local political leaders who do not have enough information on how their positive participation in school activities could led to the development of their villages or ward and in that way they will defend their political positions. This indicates that political leaders at the local level need to be educated about importance of them having positive contribution toward improving education in their areas education issues (Christina, 2015).

The tested results of whether school fund management could bring an increase on the investments and schools’ new funding sources: Both public and private secondary schools were found to be not involved in planning for big investments for generation of income as result of fund management at their premises. Though both differ in sources of income as well as accessibility, they both have no initiatives for investing in other areas so as to make their schools sustainable instead of depending on government or fees for both public and private secondary schools respectively. 

In 2005, the Government launched the National Strategy for Growth and Reduction of Poverty (NSGRP - commonly referred to by its Kiswahili acronym, MKUKUTA) to address issues of economic growth and poverty reduction. It was expected that the steady GDP growth should, in the long run, succeed in reducing the severity and extent of poverty in the country. This will require better management of the economy, equitable distribution of economic gain, greater strategic investments, and improved technological and labour productivity. 

The strategy recognizes the vital importance of the expansion and qualitative improvement of the whole education system, and especially secondary education system.  This is essential for any acceleration in economic growth and productivity. All this is hinged on having a high quality labour force, which in turn is dependent on the quality of education and skills imparted in the training system. There is no doubt today that, all things being equal, education is the greatest equalizer of income disparities in all countries (SEDP II, 2010).

On the relationship between school fund management and the way it enables stable and sustainable performance, both two school categories understood the importance of investment in school as a source of stable and sustainable development of school in terms of performance. They both accept on these issues especially on the areas of direct academic investment including materials as well as motivational.  The MoEST remains the most important decision-maker in the sector despite directly managing only a fourth of the budget. Recurrent expenditures consume three-quarters of the entire education budget. 

The largest share goes towards wages of primary and secondary school teachers. Local councils administer salaries and other smaller recurrent expenditures in the sector. Student Loans program is the largest single program which consumes 47 per cent of all development spending in the education sector. Introduction of fee free in Pre-Primary, Primary and Lower secondary education contribute to the process of making basic education in Tanzania to be free. Further steps should focus on the quality of teaching. Due to insufficient infrastructure and poor skill set of teachers, educational outcomes are weak. The correlation between inputs and outcomes in education in Tanzania is apparent, with regions with more resources performing above the average. Free enrolment and decreasing education budget – both absolute and per enrolled student – will have a negative impact on students’ average performance. Tanzanian Government is attempting to address the challenge of textbook availability through the introduction of the single book policy and the Textbook Strategy. Much effort is needed as the ratio stand at one textbook for every three students in 2016 (UNICEF, 2018).

Lastly, the study tested if the school fund management increases work moral and reduce employees’ absenteeism. Both categories involved in the study came together on this. The findings show that the schools funds if well invested and controlled make the working environment suitable for both teaching and non teaching staff of both public and private secondary schools. Although government education is ostensibly free at the primary (and in some cases secondary) level in many low and middle-income countries, an increasing number of low-income households choose non state education services as either a complement (in the form of additional instruction or tutoring) or a direct alternative to public education. 

There are several reasons for this. First, even in tuition-free government schools, households generally cover many non-tuition, or ‘hidden’ costs. These include school supplies and previously mentioned ancillary fees. Second, in rural and urban areas, access to government schools is often limited. Third, while the quality of private education varies substantially, in many instances government institutions are marred by a perception of low quality, or a negative reputation based on aspects like teacher absenteeism. In addition, private school attendance connotes higher social status (Results for Development (RD), 2015). 
CHAPTER FIVE
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS
5.1 Overview
This chapter presents summary of the findings, conclusion and recommendations on the study done. Furthermore, the chapter presents limitation of the study and areas for further studies. 

5.2	Summary of the Findings
The study compared the availability of fund among the public and private secondary schools. The school funding sources were found to be different. Public secondary schools were found to be funded by the government to the large extent while private secondary schools were funded by the parents or guardians of students. The school funding sources for both public and private secondary schools were found not to be enough to meet the school requirements though most of the private secondary schools had somehow enough fund compared to public schools. The comparison was made based on the available school’s infrastructures including the building, stationeries and employees. On the issue of access to the school fund, respondents had no access to school funds though to some extent the parents could have some decision on private secondary schools.

On the issue of the reliability of funding sources among the two categories of secondary schools, both were not reliable though for the public secondary schools, government could delay funds to schools. The private secondary schools on the other hand depended on school fees. In both two categories of secondary schools, funds were found not to meet the need of schools in terms of satisfaction but the need was more on public secondary schools compared to private ones. This is because public secondary schools depend on when the money is received from the government for implementations while the private secondary schools depend on the school fees for the implementation actions. The government enforces timely availability of funds to reach the public secondary schools while the school administration in private secondary schools enforces the collection of fees as a main source of fund to reach the school. There were no cases of reported excess budgeted funds for both two categories of secondary schools.

The study compared the accountability on fund usage among the public and private secondary schools. The study found that there were professional accountants and financial departments on both two categories of secondary schools though this was found to be more implemented on private secondary schools compared to public secondary schools. The study found that there were no direct evidence of incidences reported to higher authorities for people who misuse the school funds for both secondary schools though the respondents agreed that reporting it is very  important and likely to be done. Likewise there was no direct evidence for people reported to undergo resignations from work for misuse school funds though the respondents indicated its importance. 

For public secondary schools the respondents suggested that there could be some instances whereby those who misuse funds were asked to move to other working stations but for private secondary schools this was found not to be implemented. Those who misuse funds were likely to be expelled from job and it was mostly likely in private schools compared to public ones. In both public and private schools those who misuse funds were given warning. The study compared the contribution of fund usage among the public and private secondary schools. There were contributions of fund management towards stimulating students’ performance for both private and public secondary school. The school fund management made the developments of schools’ infrastructure through investing on it though there were slight differences. For the case of public secondary schools the government policy decides where to invest while for private ones the owners decide.  The sampled respondents of the two school categories agreed that the school fund management brings an increase on the investments and schools’ new funding sources. There were no large investments for future to generate the income for both two categories. Both categories agreed that the school fund management if well managed could have brought a stable and sustainable performance. Both categories accepted that the school fund management increase work morale and reduce employees’ absenteeism.

5.3	Conclusions
In making comparisons of the availability of fund among the public and private secondary schools, the study concludes that there were few sources of fund for both public and private secondary schools. The study then concludes that there are funding sources.  There was no big difference in the access to the funds for both public and private secondary schools. The school funds for both public and private secondary school could not make the school satisfaction in terms of investments needs.  For both categories it was found that funds take long to reach the school for budgeting purposes. Public secondary schools depend on government while private ones depend on students’ fees. It can be concluded that the government was enforcing timely availability of fund at school while private secondary school the enforcement is made by the school administrator. 

It can also be concluded that there are professional accountants and financial departments in both categories though this is more prevalent in private secondary schools. The study found no observable incidences reported to higher authorities for people who misuse the school funds for both public and private secondary schools though the respondents agreed that it was important. 

There were no reported resignations from work for those who misuse funds for both schools, nevertheless, respondents showed their curiosity on the issue. For public schools the respondents accepted that those who misuse fund were asked to relocate to other working stations but this was not common for the private secondary school. The study concludes that those who misuse funds should be strictly warned or expelled from job according to employees’ contracts country laws.  Also there should be investigations including frequently auditing. 

The last objective of the study was to compare the contribution of fund usage among the public and private secondary schools. Both categories accepted that there were contributions of fund management towards stimulating students’ performance though there were different ways of fund management among the schools. The school fund management was found to make the developments of schools’ infrastructure. On the other hand, it was found that school fund management does not commonly bring an increase on the investments and schools’ new funding. Most of the respondents accepted that well school fund management brings about stable and sustainable performance. The majority of respondents for both categories of two selected secondary schools accepted that fund management increases work morale and reduce employees’ absenteeism.

5.4 Recommendations
When comparing the availability of fund among the public and private secondary schools the study recommends for the government and education investors to speculate the new school funding sources in order to make the school funding sources enough to meet the school requirements. The schools owners for both public and private secondary school should increase access to the school funds to enhance reliability. It further recommends that the secondary schools’ investors should make sure that the funds reach at school earlier for budgeting and implementation purposes. 

Additionally, the study compared accountability on fund usage among the public and private secondary schools. There is a need to ensure that schools have professional accountants and financial departments. This will lead to more accountability on funds management. As well, incidences of fund misuse must be reported to higher authorities openly. Those who misuse should undergo resignations from work. There should no relocation or transfer of those who misuse the funds. The study suggests that those who misuse funds should be expelled from their jobs.

Another comparison was the contribution of fund usage among the public and private secondary schools. The study recommends that there is a need for the secondary schools’ stakeholders to understand that there are a lot of contributions of fund management towards stimulating students’ performance. The study also recommends that owners should use the school fund for the developments of schools’ infrastructure.   There is a need for the owners and administrators to manage the school fund so as to bring an increase on the investments and schools’ new funding instead of government and parents being the only sources of school funds for public and private secondary schools respectively. Since it has been pointed out that fund management brings about better performance of both academic and school, the study insists that there must be strategies to make it a stable and sustainable performance. The study lastly recommends that as a measure to increases work morale there should be effective school fund management so as to reduce employees’ absenteeism.

5.5 Suggested Areas for Further Studies
This study suggests other study to be conducted for the following purposes: 
i.	To assess the best areas for investments so as to raise the extra income among the public and private secondary schools in Tanzania. 
ii.	To make an assessment on the effectiveness of school environment investments in relation to public and private secondary school in Tanzania.
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1.	(i) What are the school funding sources?
(ii) The school funding sources enough to meet the school requirements?
2.	(i) How do you access the school funding sources reliability?
(ii) Tell in short if the funds make the school satisfaction 
3.	(i) How long the school funds reach the school for budgeting purposes? 
(ii)Who is enforcing timely availability of fund at school?
4.	Is there reported excess budget? 
5.	Is there a professional accountant and financial department? 
6.	 (i) Are there incidences reported to higher authorities for people who misuse the school funds? 
(ii)	Are there resignations from work for those who misuse funds? 
(iii)	 State extent those who misuse fund are asked to shift to other working station.
(iv)	 Are those who miss use finds expelled from job? 
(v)	Are those who miss use funds given warnings?
7.	Mention the other discipline measures taken by the school administration if an employee miss use the school funds.
8.	(i)  Are there contributions of fund management towards stimulated students’ performance? (ii) Explain is short about those contributions.
9.	(i) To what extent the school fund management make the developments of schools’ infrastructure? 
(ii) Explain how it has happed 
10.	(i) Does the school fund management bring an increase on the investments and schools’ new funding?
11.	Explain the way the school fund management has brought stable and sustainable performance?
12.	Does the school fund management increases work moral and reduce employees absenteeism? Explain how?

13.	

